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The purpose of the study was to examine secondary school teachers' perceptions of their status, prestige, and esteem
in the school communities of the Elliot dale Circuit, Eastern Cape Province, South Africa. Anchored in a qualitative
research tradition, the study adopted a case study design. A purposive sampling strategy was employed to select
22participants, which comprised 12 secondary school teachers, 5 school principals, 3 teacher union
representatives, and 2 subject advisors from the Dutywa Education District. Ethical approval and permissions were
granted by the Eastern Cape Department of Education and other relevant district authorities. Data were collected
using an audio recording. Face-to-face, in-depth individual interviews using open-ended questions were also
conducted. Responses were transcribed and analyzed manually through a deductive thematic analysis. Findings
revealed that reachers ‘status, prestige, and esteem are uneven and context-dependent; there is a lack of teacher
professional recognition and value, there is a decline of teacher respect from learners, there is a lack of parental
appreciation of teachers ‘work and status, and there is a phenomenon of teacher turnover and attrition as a result of
low status, prestige and esteem in the Circuit. Recommendations made included always ensuring that steeps to
improving teachers’ status, prestige, and esteem are made as standing items in Parents and Teachers Associations
meetings, community forums and events should be organized to showcase the importance of teachers in society and
the crucial role teachers play in communities, and the respect, love, value, and recognition communities should
accord teachers, the Department of Education should take steps to pay teachers competitive salaries in line with
other professions, the Department of Education should assist all teachers to upgrade their teaching qualifications
and all media houses should been couraged to ensure their discourses about teachers and the teaching profession
are positive enough to restore teachers’ esteem in all societies.
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I. Introduction

For many years, concerns have been raised by educational leaders and teacher unions about the inadequate
attempt to increase teachers’ status, prestige, and esteem in communities, as well as the impact this inadequate
attempt has on individual teachers and those preparing to enter the teaching profession (Wang & Huang, 2016;
Darling-Hammond, 2017). As stated by Hargreaves (2009), one would have expected teachers to have enjoyed high
status, prestige, and esteem in societies since they are entrusted with ensuring children's intellectual growth and a
better future in all societies.

Teachers’ status, whether high or low, can be understood from various dimensions, including their salaries,
working conditions, employment procedures, and subjective viewpoints compared to other occupations (Thompson,
2021). In Belgium, Federowicz (2014) defined teacher status as encompassing teachers’ knowledge, responsibility,
and social utility relative to other professions. While their prestige encompasses a measure of external perceptions
(Kraft & Lyon, 2024), or sometimes used interchangeably with the terms professionalism and professionalization
(Ingersoll & Collins, 2018; Mehta, 2013). Typically, high-prestige occupations enjoy the public respect and
influence that is associated with professionalization (Ingersoll & Collins, 2018; Mehta, 2013). Federowicz (2014)
defined teacher esteem as the respect for individual teachers in the teaching profession and the satisfaction they have
with their work.
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The teaching profession in the mid and late 90s enjoyed a high level of status, prestige, and esteem. For example,
from the 1940s to 1970s, teachers were considered highly respected professionals (Chien, 2019; Bragg, Walsh &
Heyeres, 2021). In the Polish society, teachers, including university professors, occupy a high position, are most
respected by the Poles, and ranked relatively high in the hierarchy of professional prestige (Fuller, Goodwyn &
Francis-Brophy, 2013; Pérez-Diaz & Rodriguez, 2014; Smak & Walczak, 2017). Primary school teachers in
countries such as Japan, Malaysia, the Philippines, Argentina, Brazil, Canada, and Fiji are accorded a high status
(Symeonidis, 2015).

On how professional prestige, status, and esteem of a given occupation are related to how individuals with
talents are attracted, in Singapore and South Korea, there is a high perception of teaching as having a high status and
prestige; as such, teaching attracts a large number of highly talented individuals (Darling-Hammond, 2017). On the
other hand, Klimeks (2019) and Wang and Huang (2016) mentioned that occupations with low status and prestige
attract fewer talented and quality individuals (Klimeks, 2019; Wang & Huang, 2016). For example, in Belgium,
Federowicz (2014) opined that compared with other professions, the knowledge and prestige of teachers are rated
slightly lower because of their lower status and prestige levels. Chien (2019) observed that the public perception of
teachers’ status is relative. This is because, in rural areas, teachers are held in high esteem, while in urban areas, they
are held in low esteem because there are other competing professions with high prestige and status (Chien, 2019).
On low teacher status, in Poland, teachers are convinced of the declining status of the teaching profession (Fuller,
Goodwyn & Francis-Brophy, 2013; Pérez-Diaz & Rodriguez, 2014). Also, from the late 1990s, teachers in
European countries had a sense that the teaching profession had low status, and it was underestimated by the public
(Smak & Walczak, 2017). This low teacher status is a result of the career ambiguities of the teacher profession and
its intermediacy (Klimek, 2019). Also in Zambia, Mwanakatwe (2013) and Hofmeyr (2017) claimed there is a
declining status of teachers in Zambia, teaching is no longer held in high esteem in societies, society looks down
upon teaching, and perceives the occupation as poor, lowly paid, and generally working under poor conditions of
service.

There is also a great relation between the income earned by individuals in a particular occupation and the
status, value, and prestige society bestows upon them. For example, Reilly (2018), and Zhan (2015) opined that a
society places high prestige and status on the image of a career based on the high compensation received by the
individual employees. In South Africa, the measure of teacher professional prestige by the income they receive has
been noted by Armstrong (2014), and Ingersoll and Collins (2018), who claimed teachers have low prestige because
they have not been compensated well and because they have not been provided with comparatively high salaries and
benefit levels like in other professions. According to Mabaya (2013), this is a recurring phenomenon in which South
African teachers consistently complain about their low salaries. Also, in Nigeria, Hamaimbo et al (2015) explained
how teachers’ professional prestige has been eroded because of low salaries as compared to those of other
professions. Because of low salaries, teachers engage in private lessons to supplement their low income, which also
erodes their professional status (Hargreaves, 2009; Hargreaves & Flutter, 2019).

In contemporary Western societies, the promotion of values that are focused on financial success and material goods
to judge other professions influences the perception of the teaching profession as not particularly prestigious (Smak
& Walczak, 2017). Federowicz et al (2013) mentioned how teachers in Poland have not been provided with prestige
or satisfactory remuneration. As highlighted by Hargreaves and Flutter (2013), a reduction in teacher salaries has
affected the status, prestige, and esteem that society should have accorded them.

Despite the significance of teacher status, prestige, and esteem in societies and in the education system, sections of
secondary school teachers in the Elliotdal Circuit have mixed feelings about their societal value, recognition, and
ranking among other occupations. This paper, therefore, examined the teachers' perceptions of their status, prestige,
and esteem in the school communities they serve. The paper is organized as follows: Section One deals with the
theoretical framework, the study methodology is discussed in Section Two, Section Three presents the results and
discussions, and Section Four discusses the recommendations and conclusion.

1. Theoretical Framework

The theoretical framework of the paper is centered around the general hypotheses and perceptions on
occupational status, prestige, and esteem held by scholars. These are:
Prestige

Societies’ perceptions of the skills, knowledge, ability, and attitude needed within various trades,
occupations, and professions have influenced their decisions in comparing and placing these occupations in
hierarchical order based on their levels of prestige (Treiman, 1977). A place or spot occupied by a given occupation
in the hierarchy determines its value and ability in attracting a qualified workforce (Scott, 2019). According to
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Hoyle (2001), based on the social ranking of occupations’ prestige, careers that support the common good of
societies are deemed to lack tangible rewards, are unworthy, sometimes overlooked, and have less ranking (Scott,
2019; Hoyle, 2001; Treiman, 1977).

It is perceived that teaching as an occupation has less social standing; teachers receive low remuneration as
compared to other occupations with higher remuneration (Scott, 2019; Zhan, 2015; Hoyle, 2001). The general
perception is that occupations with higher income have higher prestige and are also valued by society (Zhan, 2015;
Hoyle, 2001). For example, in the United States of America, it is reported that in 2015, teachers earned nearly 30%
less than others in different careers requiring similar degrees (Startz, 2016; Organisation for Economic Co-operation
and Development (OECD), 2015). Similarly, in the Veteran, teachers with 15 years earned 9% less than others with
similar training (Startz, 2016; OECD, 2015).

According to Goyder (2005), Scott (2019), Mensah (2011), Hargreaves and Hoyle (2001), the image of the
teaching profession impacts the level of prestige the society grants teachers. It has been hypothesized that what
erodes and subdues teachers' prestige is the image children acquire from their interaction with the teachers in
schools (Scott, 2019; Hoyle, 2001). As claimed by Lankford et al (2014), prestige is gained as a result of the images
clients gain from the interaction with professionals. For example, some hypotheses are that (1) what shapes the
image of teachers is the belief that the school is a place of disorder; as such, the need for teachers to maintain order
in schools, failure to do so will reduce their prestige, (2) the image of teaching has been stimulated by its
intermediate position where a male teacher has been depicted in a perception manner as “a man among boys and a
boy among men” and (3) the teacher is been perceived as someone who prepares students for the world, however the
teacher remains between the world of school and the real world, while their students move forward; all the
mentioned hypotheses erode and subdue teachers level of prestige in societies (Scott, 2019; Hoyle, 2001).

Status

The workforce of a given profession is a measure that determines its professional status; also, the meaning
of status is found within the perception of a knowledgeable group (Fuller et al., 2013; Hargreaves, 2009; Hoyle,
2001). This is because a highly educated workforce that possesses specific abilities, talents, and aptitudes is deemed
to be professionals and also has higher social standing because other professional groups have recognized their
status (Hargreaves, 2009; Ingersoll & Merrill, 2011; Lankford et al., 2014). Higher social standing and status are
acquired by a profession that undergoes rigorous career training; each professional is licensed, has positive working
conditions, is given autonomy, is highly compensated, and has higher prestige (Ingersoll & Merrill, 2011).

For teaching, the perception is that teachers have low status and social standing because of the lack of highly
educated individuals among themselves, the lack of professional autonomy, and the training received by members is
also less rigorous (Ingersoll & Merrill, 2011; Hargreaves, 2009; Hoyle, 2001). Additionally, policymakers’
decisions to initiate additional accountability measures, including the implementation of rigid standards to be
adhered to by all teachers, the standardization of education, tighter control over teachers, and the removal of
teachers' autonomy and responsibilities, have further eroded and diminished the professional status of teachers
(Scott, 2019; Fuller, Goodwyn, & Francis-Brophy, 2013).

Esteem

Esteem is often, in the real sense, related to prestige and status, though an occupation can be esteemed but
lack prestige and status (Scott, 2019; Hoyle, 2001). For example, in Portugal, teachers are deemed to be esteemed,
but it does not translate into greater status and prestige. (Klimek, 2019; Dolton & Marcenaro-Guiterrez, 2013;
Hoyle, 2001). Again, in India, a child described his teacher as someone he respects a lot, though the teacher is a poor
man (Hoyle, 2001). When an occupation enjoys prestige, status, and esteem from the public, we say it has achieved
semantic status because it is highly regarded and also is able to recruit a larger number of qualified applicants (Scott,
2019; Hoyle,2001).

Also, in Belgium, Federowicz (2014) opined that despite the high esteem of teachers, their social status is
low. In South Africa, Armstrong (2015), and Wilkinson (2015) find that teaching is held in low esteem and teachers
are often blamed for the national crisis. Reasons for teachers' low professional esteem include being held hostage by
political bashing and blaming teachers for social ills (Kastberg et al., 2017; Mensah, 2011; Klimek, 2018; Fuller et
al., 2013). Teachers’ professional esteem is often eroded by films and the media that inaccurately stereotype and
produce negative images of the teaching profession when few teachers stray away from standards related to esteem
(OECD, 2005; Hoyle, 2001; Mackenzie, 2007; Mensah, 2011).

Furthermore, without proper knowledge of schools and teachers, people form attitudes about teachers as
irresponsible, untrustworthy, and less than professional simply because of films and media misrepresentation of
teachers and the career (Swetnam, 1992; Mackenzie, 2007; Mensah, 2011). What also erodes and holds teachers’
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esteem hostage is political bashing and blaming teachers for society’s social ills (Scott, 2019; Auguste et al., 2010;
Goldstein, 2011).

1. Methodology

The qualitative research tradition was employed while a case study was used to understand the participants'
lived experiences on their professional status, prestige, and esteem in the Elliotdal Circuit (Hunziker & Blankenagel,
2024; Creswell, 2024; Mohammed, 2018; Eunjung, Faye & Sara, 2010). A sample size of twenty-two (22)
participants was selected through the use of a purposive sampling strategy. The composition of the sample size was
twelve (12) secondary school teachers, five (5) secondary school principals, three (3) secondary school teacher
union representatives, and two (2) subject advisors from the Dutywa Education District. The Eastern Cape
Provincial Department of Education and the Dutywa District Education authorities permitted the study to be
conducted. Face-to-face in-depth individual interviews were conducted using audio (Delve & Limpaecher, 2024).
The questions asked were open-ended. Collected data were transcribed and analysed manually using a deductive
thematic analytical method.

Results

The results and discussions based on the study objective are: (i) Teachers’ Status, Prestige, and Esteem are
uneven and context-dependent, (ii) Lack of teacher professional recognition and value, (iii) Decline in teacher
respect from learners, (iv) Lack of parental appreciation of teachers' work and status (v) Teacher turnover and
attrition in the Circuit
Discussions
The discussions based on the results are presented below:

Teachers’ Status, Prestige, and Esteem are Uneven and Context-Dependent

The study revealed that there is variation in how teachers are perceived across different areas and communities
within the Elliotdale circuit. For example, a voice from a teacher was: Actually, it varies from school to school. In
this community, teachers are respected and have a higher status. These uneven and mixed feelings about the
professional status of teachers have been highlighted by Kraft & Lyon (2024) that our social history reveals attitudes
that are persistently equivocal towards teachers and mixed messages about the status and value of the teaching
profession. It was found that community respect and recognition for teachers is often linked to specific
demographics, such as elders or rural vs. town-based communities. A teacher expressed that: The community does
respect teachers, but generally it is not like the respect those teachers in cities enjoy. Responses presented by a
union member were that: Teachers who are based in the Elliotdale town have no respect from the people, but those
of us who teach down in the rural areas enjoy a high status and respect from the community. In support of these
findings, in Belgium, Federowicz (2014) mentioned a common opinion about the lack of public respect for teachers
and the profession. In South Africa, Hofmeyr (2017) claimed society's respect for teachers depended on different
geographical areas.

While some rural communities and elders respect and recognize teachers as professionals, there is an overarching
sentiment of declining status and esteem, particularly from younger generations and in urbanized areas. A teacher
union member expressed that: In this community, most people respect us, but the problem is that they do not value
the role we play in the schools. It is not a matter of respect but a matter of recognition and a value the community
attaches to us. To concur with these findings, Kraft and Lyon (2024) have revealed how changes over time in young
Americans’ interest in the teaching profession, but their concerns were the declining status, prestige, and popularity
of teaching as a profession.

The study also revealed that teachers’ high status and prestige are respected and honoured based on the
kind of school teachers teach, measures put by the Department of Education, and the effectiveness of the school
governing bodies. A teacher mentioned that: Actually, it varies from school to school. In this community, teachers
are respected and have a higher status. Views presented by a school principal were that: Yes, but it depends on the
area in the Elliotdale Circuit. In this school, all teachers enjoy a high status because of the current school governing
body's intervention. Another school principal mentioned that the Department of Education puts up measures to
ensure teachers are respected and also have a high status and prestige. To corroborate this finding, Burns and
Darling-Hammond (2014) revealed how less than a third of secondary school teachers indicated that the teaching
profession is respected and valued in society.

Lack of Teacher Professional Recognition and Value

The study also found that secondary school teachers in the Elliotdale circuit lack professional recognition
and value in the communities, and also do not enjoy any professional status. Sentiments from school principals were
that: 1 should say some of the people respect teachers, but teachers in the circuit are not valued as high-standard
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people; people do not see teachers as professionals, they just see them as people who teach their children, but they
do not accord the teachers the value or respect they deserve. In relation to this finding and the general concerns over
low teacher compensation, Ingersoll and Collins (2018), and Mehta (2013) have revealed that professions with low
compensation have low prestige and status, while those professions with relatively high compensation have higher
professional recognition, status, and prestige in the communities. Also in Belgium, Federowicz (2014) opined that
despite the high esteem of teachers, their social status was perceived to be the same.

The feeling presented by a teacher was that: In this community, most people respect us, but the problem is that they
actually do not value the role we play in the schools. It is not a matter of respect but a matter of recognition and a
value the community attaches to us. To confirm the vital role teachers play that should have given them a high status
and prestige in communities as expressed by the respondent, Chetty et al., (2014), Jackson (2018), and Kraft (2019)
stated despite the central role teachers play in our society in impacting positively on students’ academic,
socioemotional, and life outcomes and the manner they collectively shape the democratic ideals, social cohesion,
and economic competitiveness of the nation as a whole, they have long struggled to gain and maintain the status of a
prestigious profession.

It was again revealed that while teachers may be respected to some extent in the communities, their role
and contributions are not fully valued by the community members. A Principal's views were that: It seems there is
no such recognition; most teachers want to leave the teaching profession because they have no high status in the
communities. What a teacher said was: In this circuit, we, the teachers, are trying our best, but there is much the
Department can do to improve or upgrade our professional status and prestige, which is lacking. Another teacher
claimed that: We do not have any status here because the community people lack education and are ignorant about
the crucial role we play. Because of the societal history of mixed feelings about teaching as a profession, Mehta
(2013) opined that there is an increase in top-down management of teachers, a diminishing of teachers’ autonomy,
and disregard for their expertise.

Decline in Teacher Respect from Learners

The study found a decline in teacher status and prestige as a result of a lack of respect from learners and

youth. Responses presented by a teacher were that: The elders in the community here are very positive about
teachers. | do not understand why the youth here choose to be so negative towards teachers and even toward
education. A union member stated: Things have changed from how they were in the olden days. These day’s
learners do not respect the teaching profession as well as the parents who do not value us because of the way their
children also do not respect us. To confirm these findings, Hernik (2015) claimed that more than 80% of Polish
teachers believed the teaching profession lacks prestige and low authority when dealing with students.
It was found that teachers do not enjoy any professional status and prestige, as a result of negative attitudes from the
youth in the communities. Claims made by a Union member were that: These days, learners do not respect teachers
and the teaching profession. A subject advisor expressed that: Not really, the professional status of the teachers is
diminishing day by day as there is no respect from learners to the teachers. In those days of the Bantu education
where corporal punishment was used to instill fear in the learners, these days there is nothing like that, making
learners not fear or respect teachers since they have righter than the right to do so.

Again, the study revealed a shift in social dynamics and a lack of discipline and respect from learners,
which has eroded the professional status and prestige of teachers. A Subject Advisor was seen saying that: The
professional status of the teachers is diminishing day by day as there is no respect for the teachers. A Union
member mentioned that: Parents do not value us because of the way their children also do not respect us. A teacher
claimed that: Only the children do not respect or value us, but the elders respect us a lot as people who want the
best for their children.

Lack of Parental Appreciation of Teachers' Work and Status

The study revealed a lack of parental appreciation of teachers' work and high status in the communities.
Subject Advisor claimed that: Parents do not value us, and they do not recognize our contribution in the community.
To corroborate this finding, in France, Chavalier (2012) explained how teachers’ professional status is eroded and
how respect and consideration were absent for teachers. The study further found a diminishing professional status of
teachers in the circuit as a result of a lack of parental recognition and appreciation of teachers’ status and prestige in
the communities. A Teacher lamented that: Few parents from the community come to the school to appreciate the
work done by the teachers, as they only visit the schools when there is a problem or crisis. A Union member
highlighted that: Those community people do respect us because we are teachers to their children, but they forget
that we are also policemen and women, social workers, pastors, doctors to their children. To confirm these findings,
in Nigeria, Hamaimbo et al (2015) revealed how teachers' respect and prestige have been eroded considerably.
Again, Smak and Walczak (2017) highlighted that among the factors that lower the prestige of teachers is the parent
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who does not respect the work of the teachers and comes to the school any time and any how to initiate a
conversation with the teacher about the progress or problems of his or her child without looking for more conducive
atmosphere or making appointment to discuss on matters concerning the pupil.
Teacher Turnover and Attrition in the Circuit

As a result of a decline in teacher professional status, prestige, and esteem, the study found the existence of
teacher turnover and attrition in the circuit; a phenomenon of teachers leaving the Elliotdale circuit to teach in other
big towns or cities, and a phenomenon of those teachers who just leave the teaching profession permanently to join
other professions. Sentiments from a teacher were that: Teacher’s status here is low because of that, immediately
they are employed; they count years, and immediately they get their teacher registration numbers, they move to
schools that are nearer to the big cities like Mthatha. To concur with these findings, Francis, Effah and Osei-Owusu
(2014), and Kain (2011) opined that in the United States of America and Ghana, teacher turnover is getting out of
control, as it has grown by 50% over the last fifteen years in the United States of America and about 10, 000
teachers who leave the classroom every year for other professions in Ghana. Feelings from another teacher were
that: What | can also say is that all the good teachers are taken away from this circuit by the big cities because of
the lack of teacher professional status and prestige, and because some of the community people disrespect teachers
sometimes. To confirm these findings, Mohammed (2024) and the Alliance for Excellence Education (AEE) (2005)
mentioned nearly a thousand (1000) teachers leave the teaching field in pursuit of better working conditions in the
United States of America.
It was also found that most teachers want to leave the teaching profession because they have no high status in the
communities. A school principal said the following: It seems there is no such; most teachers are preparing to leave
the teaching profession for other professions as a result of low professional status in the communities. Mohammed
(2024), Bengfort (2023), and Mpundu et al. (2023) have concurred with the above findings by mentioning that when
teachers are not valued, respected, and recognised, and when they have inadequate professional status and prestige,
the best for them is to leave their current schools to other new schools or professions.

V. Conclusion

In conclusion, there are mixed feelings and reactions about the professional status, prestige, and esteem of
secondary school teachers in the Elliotdale Circuit. The adequacy of teacher professional status, prestige, and esteem
in the circuit depended on the type of school, community, and the specific demographics, such as elders or rural vs.
town-based communities. While some rural communities and elders respect and recognize teachers as professionals
with high status and prestige, there is an overarching sentiment of declining status, particularly from younger
generations and in urbanized areas. The lack of parental appreciation of teachers' work and the critical roles they
play in the schools and communities has led to a diminishing professional status and prestige of teachers in the
circuit. There are phenomena of teacher turnover and attrition in the Elliotdale circuit as a result of a decline in
teacher professional status and prestige, and as a result of inadequate respect, value, and recognition accorded to
teachers.

V.  Recommendations

The attainment of higher professional status, prestige, and esteem by all teachers in all the communities
will mean a significant increase in teacher job satisfaction, as well as high self-esteem, respectability, and self-
worth. Therefore, the following recommendations need to be considered:

Issues of teachers’ status and prestige should be a standing item in Parents and Teachers Associations
meetings. In these meetings, the need for positive attitudes from the youth, the elders, and other stakeholders in the
communities towards the teachers and the teaching profession should be discussed. Community forums and events
should also be organised to showcase the importance of teachers in society and the crucial role teachers play in the
community, and the respect, love, value, and recognition communities should accord them. Workshops also need to
be organised where teachers are educated on how to change their perceptions of who they are to ensure societal
respect for them as valuable professionals whose knowledge, competence, and commitment make a difference in
ensuring the success of a nation’s educational development.

To ensure a higher teacher professional standing among other professions in the communities, the
Department of Education should look into the salaries of teachers and should also take steps to pay these teachers
competitive salaries in line with other professions. Teachers' salaries should reflect the importance to society; also,
their salaries should be compared favorably with salaries paid in other occupations requiring similar or equivalent
qualifications. The Department of Education should provide teachers with the means to ensure a reasonable standard
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of living for themselves and their families. The Department of Education should assist all teachers to upgrade their
teaching qualifications in order to increase their status, prestige, and relative standings within the profession in
society.

The South African Council of Education should strengthen its responsibility of establishing a code of
professional ethics that shall apply to all registered or provisionally registered educators. Teacher unions should also
devote quality attention to both the conditions of teachers in terms of teachers’ welfare and conditions of teaching,
and in terms of personal and professional development issues, so as to ensure respectability and self-worth for their
members in society. The South African Council of Education, the teacher unions, and the Department of Education
should work hand-in-hand to plead and to encourage all media houses to ensure their discourses about teachers and
the teaching profession are positive enough to restore teachers’ esteem in all societies.

References

1. Alliance for Excellence Education (2005). Teacher Attrition: A Costly Loss to the Nation and to the States.
Retrieved January 10, 2025, from http://www.all4ed.org.

2. Armstrong, P. (2014). Teacher Incentives in South Africa: A Theoretical Investigation of the
Possibilities. Stellenbosch Economic Working Papers: 07/14.

3. Armstrong, P. L. (2015). Teachers in the South African Education System: An Economic Perspective
(Doctoral dissertation, Stellenbosch: Stellenbosch University).

4, Auguste, B., Kihn, P., & Miller, M. (2010). Closing the Talent Gap: Attracting and Retaining the Top Third

Graduates to Careers in Teaching. Retrieved February 20, 2025, from
http://mckinseyonsociety.com/downloads/reports/ Education/Closing

5. Barger, C. (2022). Metaphors and Methods: The Curious Alignment that Shapes our Inquiries  about
Teacher Identity. In A. Zimmerman (Ed.), Methodological Innovations in Research and Academic Writing
(pp. 305-322). IGI Global. https://doi.org/10.4018/978-1-7998-

6. Bragg, L. A., Walsh, C., & Heyeres, M. (2021). Successful Design and Delivery of Online Professional
Development for Teachers: A Systematic Review of the Literature. Computers & Education, 166, 104158.

7. Bruns, B., & Luque, J. (2014). Great Teachers: How to Raise Student Learning in Latin America and the
Caribbean. The World Bank. https://doi.org/10.1596/978-1-4648-0151-8.

8. Bengfort, H. (2023). What is Employee Turnover and what Causes it? Retrieved January 11, 2024 from
https://www.peoplekeep.com/blog/causes-of-employee-turnover

9. Chavalier C. (2012). Enhancing Teachers’ Status in France. Is the Longer—Eroded Status of Teachers about

to Improve? France. Education International.

10. Chetty, R., Friedman, J. N., & Rockoff, J. E. (2014). Measuring the Impacts of Teachers II: Teacher Value-
Added and Student Outcomes in Adulthood. American Economic Review, 104(9), 2633-2679.
https://doi.org/10.1257/aer.104.9.2633

11. Chien, S. C. (2019). Toward an Understanding of High School In-Service English teachers’ Identities in
their Professional Development. 4sia Pacific Education Review, 20(3), 391— 405.

12. Creswell, J. W. (2024). My 35 Years in Mixed Methods Research. Journal of Mixed Methods Research,
18(3), 203-215.

13. Darling-Hammond, L. (2017). Teacher Education Around the World: What Can We Learn from
International ~ Practice?  European  Journal — of  Teacher  Education, 40, 291-309.
https://doi.org/10.1080/02619768.2017.1315399

14. Darling-Hammond, L., Furger, R., Shields, P., & Sutcher, L. (2016). Addressing California’s Emerging
Teacher Shortage: An Analysis of Sources and Solutions. Learning Policy Institute. Retrieved from
https://learningpolicyinstitute.org/wp-content/uploads

15. Delve, H. L., & Limpaecher, A. (2024). In-Depth Interviews for Qualitative Analysis.

16. Retrieved December 12, 2024, from https://delvetool.com/blog/in-depth- Interviews.

17. Dolton, P., & Marcenaro-Guiterrez, O. (2013). Varkey GEMS Foundation Global Teacher Status

18. Index. Gems Education. Retrieved July 13, 2025, from http://sro.sussex.ac.uk/63812/1/2013%2B

19. Eunjung, L., Faya, M., & Sara, B. (2010). How to Critically Evaluate Case Studies in Social Work. Sage,

20(6), 682-689.
20. Federowicz, M. (Ed.). (2014). Report on the state of education 2013: Teachers matter.
21. Educational Research Institute. Retrieved September 10, 2025, from website: www.ibe.edu.pl.

ARJHSS Journal www.arjhss.com Page | 39



https://doi.org/10.4018/978-1-7998-
https://doi.org/10.1596/978-1-4648-0151-8
https://doi.org/10.1257/aer.104.9.2633
https://doi.org/10.1080/02619768.2017.1315399
https://learningpolicyinstitute.org/wp-content/uploads
https://delvetool.com/blog/in-depth-

American Research Journal of Humanities & Social Science (ARJHSS) October - 2025

22.

23.

24,

25.

26.

217.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42,

43.

Federowicz, M., Haman, J., Herczynski, J., Hernik, K., Krawczyk-Radwan, M., Malinowska, K.,
Pawtowski, M., Strawinski, P., Walczak, D., & Wichrowski, A. (2013). Teachers’ working time and
working conditions in their accounts. Educational Research Institute.

Fico, M. (2024). Additional Pedagogical Education as a Prerequisite for Entering the Profession: Prestige of
the Teaching Profession and Self-Efficacy. Pedagogika, 153(1), 120143

Francis, S. K., Effah, B., & Osei-Owusu, B. (2014). Exploring Issues of Teacher Retention and Attrition in
Ghana: A Case Study of Public Senior High Schools in Kwabre East District of Ashanti region-Ghana.
Journal of Education and Practice, 5(1), 83- 89

Fuller, C., Goodwyn, A., & Francis-Brophy, E. (2013). Advanced Skills Teachers: Professional Identity and
Status. Teachers and Teaching, 19(4), 463-474.

Goldstein, R. (2011). Imaging the Frame: Media Representations of Teachers, Their Unions, NCLB, And
Education Reform. Educational Policy, 25 (4), 543—576. https://doi.org/10.1177/0895904810361720
Goyder, J. (2005). The Dynamics of Occupational Prestige: 1975-2000. Canadian Review of
Sociology/Revue canadienne de sociologie, 42(1), 1-23.

Hargreaves, L. (2009). The Status and Prestige of Teachers and Teaching. Retrieved February 23, 2025,
from https://www.researchgate.net/publication/225316562

Hargreaves, L., & Flutter, J. (2019). The Status of Teachers. In Oxford Research Encyclopedia of
Education.

Hargreaves, L. (2009). The Status and Prestige of Teachers and Teaching. International Handbook of
Research on Teachers and Teaching, Retrieved July 24, 2025, from 217-229. https://doi.org/10.1007/978-
0-387-73317-3 13

Hargreaves, L., Cunningham, M., Everton, T., Hansen, A., Hopper, B., Mclntyre, D., & Turner, P.
(2007). The Status of Teachers and the Teaching Profession In England: Views From Inside and Outside the
Profession. University of Cambridge. Retrieved July 24, 2025, from
https://www.educ.cam.ac.uk/research/projects/teacherstatus/Evidencebase

Hernik, K. (2015). Polish Teachers and School Principals in the International Teaching and Learning
Survey (TALIS) 2013. Warsaw: Educational Research Institute. Retrieved March 12, 2015, from
https://eduentuzjasci.pl/en/publications/1211-polish-teachers-and- principals

Hofmeyr, J. M. (2017). Towards Teacher Professional Knowledge and Practice Standards in South Africa:
Country Case Study Report.” Commissioned paper for Centre of Development and Enterprise.
Johannesburg, South Africa.

Hoyle, E. (2001). Teaching: Prestige, Status and Esteem. Educational Management & Administration,
29(2), 139-152.

Hunziker, S., & Blankenagel, M. (2024). Single Case Research Design. In Research Design in Business
and Management: A Practical Guide for Students and Researchers. Wiesbaden: Springer Fachmedien
Wiesbaden.

Ingersoll, R. M., & Collins, G. J. (2018). The Status of Teaching as a Profession. In J. Ballantine, J. Spade,
and J. Stuber (Eds.), Schools and Society: A Sociological Approach to Education (6th Ed.) CA: Pine Forge
Press/Sage Publications.

Ingersoll, R. M., & Collins, G. J. (2018). Accountability, Control, and Teachers’ Work in American
Schools. In S. J. Zepeda & J. A. Ponticell (Eds.), The Wiley handbook of educational supervision  (pp.
159-182). Wiley Blackwell.

Ingersoll, R., & Merrill, E. (2011). The Status of Teaching as a Profession. University of Pennsylvania
Scholarly Commons. Retrieved February 21, 2025, from http://repository.upenn.edu /gse pubs/221
Ingersoll, R., Merrill, L., & Stuckey, D. (2014). Seven Trends: The Transformation of the Teaching Force.
jel.ccsenet.org Journal of Education and Learning Vol. 8, No. 4; 2019

Ingersoll, R., Merrill, L., & Stuckey, D. (2014). Seven Trends: The Transformation of the Teaching Force,
updated April 2014. CPRE Report (#RR-80). Philadelphia: Consortium for Policy Research in Education,
University of Pennsylvania.

Ingersoll, R., & Perda, D. (2008). The Status of Teaching as a Profession. Retrieved June 14, 2025, from
http://www.gse.upenn.edu/pdf/rmi/SSSAE-RMI-2008.pdf

Jackson, C. K. (2018). What Do Test Scores Miss? The Importance of Teacher Effects on Non-— Test Score
Outcomes. Journal of Political Economy, 126(5), 2072-2107.

Kain, E. (2011). High Teacher Turnover Rates are a Big Problem for America’s public schools. Retrieved
July 19, 2025, from www.forbes.com/sites/erikkain/2011/03/08/

ARJHSS Journal www.arjhss.com Page | 40



https://www.educ.cam.ac.uk/research/projects/teacherstatus/Evidencebase_
https://eduentuzjasci.pl/en/publications/1211-polish-teachers-and-

American Research Journal of Humanities & Social Science (ARJHSS) October - 2025

44,

45.

46.

47.

48.

49.

50.
51

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

Kastberg, D., Chan, Y., & Murray, G. (2017). Performance of U.S. 15-Year-Old Students in Science,
Reading, and Mathematics Literacy in an International Context: First Look at PISA 2015. National
Center for Education Statistics. Retrieved March 15, 2025 from https://eric.ed.gov/?1d=ED570968
Klimeks, S. G. (2019). Prestige, Status, and Esteem and the Teacher Shortage. Journal of Education and
Learning, 8 (4), 185-313

Kraft, M. A. & Lyon, M. A. (2024). The Rise and Fall of the Teaching Profession: Prestige, Interest,
Preparation, and Satisfaction Over the Last Half Century. American Educational Research Journal, 61 (6),
1192-1236

Kraft, M. A., Brunner, E. J., Dougherty, S. M., & Schwegman, D. J. (2020). Teacher Accountability
Reforms and the Supply and Quality of New Teachers. Journal of Public Economics. Elsevier, vol. 188
(C), 104212.

Kraft, M. A., & Gilmour, A. F. (2017). Revisiting the Widget Effect: Teacher Evaluation Reforms and the
Distribution of Teacher Effectiveness. Educational Researcher, 46(5), 234-249.

Lankford, H., Loeb, S., McEachin, A., Miller, L., & Wyckoff, J. (2014). Who Enters Teaching?
Encouraging Evidence that the Status of Teaching is Improving. Educational Researcher, 43(9), 444-553.
Mabaya, N. (2013): Restore teacher professionalism. Mail & Guardian, 11 April, page 24.

Mackenzie, N. (2007). Teacher Morale: More Complex than We Think? Australian Educational
Researcher, 34(1), 89-104.

Mehta, J. (2013). The Allure of Order: High Hopes, Dashed Expectations, and the Troubled Quest To
Remake American Schooling. Oxford University Press.

Mensah, R. O., Acquah, A., Frimpong, A., & Babah, P. A. (2020). Towards Improving the Quality of Basic
Education in Ghana, Teacher Licensure and Matters Arising: Challenges and the Way Forward. Journal of
Education & Social Policy, 7(3), 117-127

Mensah, F. (2011). The DESTIN: Preservice Teachers’ Drawings of the Ideal Elementary Science Teacher.
School Science and Mathematics, 111 (8), 379-388.

Mohammed, 1. (2024). Conditions Necessitating Secondary School Teachers’ Turnover in the Elliotdale
Circuit, South Africa. African Journal of Education, Science and Technology. 8 (1), 391-402

Mohammed, I. (2018). Factors Hampering the Professional Autonomy of Teachers: The Case of
Secondary School Teachers in the Elliotdale Circuit, South Africa. Journal of Educational Review, 10 (1),
77-84

Mpundu, M., Assan T. E. B., & Mokoena, M. (2023). An Analysis of High Teacher Turnover and Attrition
in the North-West Province of South Africa. E-Journal of Humanities, Arts and Social Sciences (EHASS), 4
(4), 404-414

Mwanakatwe J. M. (2013). The Growth of Education in Zambia Since Independence. Lusaka: Oxford
University Press.

Organisation For Economic Co-operation and Development (2005). Teachers Matter: Attracting,
Developing, And  Retaining  Effective  Teachers.  Retrieved July 20, 2025, from
https://www.oecd.org/edu/school/34990905.pdf

Organisation For Economic Co-operation and Development (2015). Education at a Glance: OECD
indicators. OECD Publishing. Retrieved July 20, 2025 https://doi.org/10.1787/cag-

Pérez-Diaz, V. & Rodriguez, J. C. (2014). Teachers’ Prestige in Spain: Probing the Publics and  the
Teachers’ Contrary Views. European Journal of Edu-cation, 49(3), 365-377

Reilly, K. (2018). 13 Stories of Life on a Teacher’s Salary. Retrieved March 11, 2025, from
https://www.yahoo.com/news/13-stories-life-teacher-apos-100043101.html

Scott, G. K. (2019). Prestige, Status, and Esteem and the Teacher Shortage. Journal of Education and
Learning, 8 (4), 185-213

Smak, M., & Walczak, D. (2017). The Prestige of the Teaching Profession in the Perception of =~ Teachers
and Former Teachers. Edukacja. An interdisciplinary approach, 22—40. doi: 10.24131/3724.170502
Startz, D. (2016). Teacher Pays Around the World. Brown Center Chalkboard. Retrieved June 25, 2025
from https://www.brookings.edu/blog/brown-center

Symeonidis, V. (2015). The status of teachers and the teaching profession. Education International
Research Institute: Belgium.

Swetnam, L. (1992). Media Distortion of the Teacher Image. Clearing House: 4 Journal of Educational
Strategies, Issues, and Ideas, 66(1), 30-32.

ARJHSS Journal www.arjhss.com Page | 41



https://eric.ed.gov/?id=ED570968
https://doi.org/10.1787/eag-
https://www.yahoo.com/news/13-stories-life-teacher-apos-100043101.html
https://www.brookings.edu/blog/brown-center

American Research Journal of Humanities & Social Science (ARJHSS) October - 2025

68.

69.
70.

71.

72.

Thompson, G. (2021). The Global Report on the Status of Teachers 2021. Education International.
Retrieved January 10, 2025 from https://www.ei- ie.org/en/item/25403:the-global-report-on-the-status-of
Treiman, D. (1977). Occupational prestige in comparative perspective. New York: Academic Press.

Wang, H. H., & Huang, C. C. (2016). Those Who can, Teach: The Academic Quality of Preservice Students
in Teacher Education Programmes in Taiwan. Asia-Pacific Journal of Teacher Education, 44(1), 66-79.
Wilkinson, K. (2015): Checked: 80% of South African Schools are Indeed Dysfunctional. Mail &
Guardian, 25 March, 1-2.

Zhan, C. (2015). Money vs Prestige: Cultural Attitudes and Occupational Choices. Labour Economics,
Elsevier, 32(C), 44-56

ARJHSS Journal www.arjhss.com Page | 42




